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Abstract 
Developmental Counseling and Therapy (DCT) is a new integrative approach to understand individuals and how to address their 
counseling needs. Clients construct their worldviews and actions based on their previously built thoughts, behaviors, and feelings 
by person-environment interactions (Ivey & Goncalvez, 1988). Drawing more attention in the last couple of years (Arıcıoğlu, 
2008; Karaırmak & Korkut, 2009), DCT also is relatively new in Turkish counseling practices and research. The developing and 
promising Turkish counseling profession needs introduction and adaptation of new counseling theories and practices. Therefore, 
this paper aims at discussing application of DCT and its components to Turkish counseling practices.  
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
Transformation from an agricultural country to an industrialized one not only produces different lifestyles and 
worldviews but also different needs and requirements for Turkish people. People are experiencing enrichment 
towards modernization and progression; however, people also are challenged by new problems such as daily life 
stress, anxiety, panic attack, communication and adjustment problems as much as economical stressors. Rapid 
development of technology, especially in the communications area, not only facilitates different realms of life but 
also creates confusion among people. Technology also appears to contribute to the alienation of adolescents from 
each other that can lead to increased social isolation, and contribute to difficulties in establishing and maintaining 
effective healthy relationships, not only during adolescence but across the lifespan.  
Sociological changes due to increased education and economically independent lifestyles are reflected 
especially in Turkish family structure; family dynamics, roles, and attributions across generations in the economical, 
social, and psychological areas (Kağıtçıbaşı & Ataca, 2005). Keeping its collectivist characteristics (Karakitapoğlu 
Aygün & İmamoğlu, 2002; Mocan-Aydın, 2000), researchers have been presenting sociological movements in 
Turkish cultural structure towards individuation (Çileli, 2000; İmamoğlu & Karakitapoğlu Aygün, 1999). 
Kağıtçıbaşı and Ataca (2005) presented this movement as a pattern of family relations that “combines 
interdependence in the emotional realm with independence in the material realm” (p. 320) which has been 
drastically happening in the last three decades. Most of these studies have been targeting college students who were 
found to have tendencies toward “interrelated individuation” characterized by a trend toward both integrative 
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interrelatedness and differentiative individuation (p. 97) (İmamoğlu, 1998). In brief, researchers pointed out that 
Turkish college students prefer to maintain their emotional relatedness with their significant others, but also strive 
for more individualistic achievements and self-improvement. 
In the view of sociological studies, Turkish college students appear to have self-actualization difficulties 
accompanied by some generational behavior adjustments (Türküm, 2005). In the last decade, Turkish college 
students have expressed concerns, specifically, in the areas of academic, relational, personal, and financial issues 
(Atik & Yalçın, 2010; Bostancı et al., 2005; Gizir, 2005; Güneri, 2006; Güneri, Aydın & Skovholt, 2003). College 
students’ needs for psychological assistance appear to be unprecedented and becoming prevalent.  
In order to provide effective interventions, different theoretical approaches and techniques adopted from 
Western mental health practices have been discussed in terms of their applicability to Turkish clients (Mocan-Aydın, 
2000; Poyrazlı, 2003). Although even within the United States, classical approaches are widely criticized for being 
culturally biased and failing to integrate the needs of diverse clientele (Ivey, Ivey, Myers & Sweeney, 2005), there is 
still a lack of research on the effectiveness of these practices with Turkish clientele. Developmental Counseling and 
Therapy (DCT) is a relatively new approach in Turkish counseling practices and research that has received attention 
recently in terms of its applicability to Turkish clients (Arıcıoğlu, 2008; Karaırmak & Korkut, 2009). Mocan-Aydın 
(2000) claimed that neither indigenous theories nor Western therapies can work in Turkish counseling practices, but 
competency in different counseling approaches and techniques as well as being willing to learn different regional 
traditions might be effective in counseling work. DCT provides these necessities by offering practitioners a way to 
explore how clients make sense of their experiences, understand if clients have any developmental blocks in their 
functioning, and select interventions intentionally that help clients make new meanings out of their experiences to 
move forward in their lives (Ivey et al., 2005; Cashwell, Myers, & Shurts, 2004).      
Hence, the purpose of this article is to summarize the changing needs of Turkish college students in the 
literature, introduce DCT as a supportive and complementary work to recent Turkish research (Arıcıoğlu, 2008; 
Karaırmak & Korkut, 2009), and discuss the application of DCT and its components to a Turkish college student 
case example.  
2. Psychological Needs of Turkish College Students 
College students’ mental health needs and psychological help seeking behaviors have been getting gradual 
attention in both Western countries and Turkey (Gallagher, 2009; Güneri et al., 2003; Kitzrow, 2003; Koydemir-
Özden & Erel, 2010). In 1996, Chandler and Gallagher presented the areas of personal and social adjustment, 
academic/career, stress, distressing symptoms, and eating disorders as the types of problems typically seen at 
American college and university counseling centers. In a subsequent study of the National Survey of Counseling 
Center Directors, an increase in the severity of college students’ psychological issues including learning disabilities, 
self-injury difficulties, eating disorders, alcohol problems, illicit drug use, sexual assault concerns on campus, and 
problems related to earlier sexual abuse was presented (Gallagher et al., 2001; as cited in Kitzrow, 2003). In 2009, 
directors of college counseling centers presented a vital increase in psychiatric medication issues and crisis issues 
requiring immediate response on the top of and in addition to the issues identified in 2001 (Gallagher). Dramatic 
increases in the number and severity of college students’ issues have been considered to be an indication of social, 
political, and economic factors as well as momentous changes in the demographics of the college student population 
(Kitzrow, 2003).   
 In a similar vein, the changing and evolving nature of Turkish society is reflected in college students’ 
demographics, and subsequently also in the individual needs of students. In a recent study, college students 
presented higher needs around the areas of academic, relational, emotional, and career issues but fewer expressed 
needs for help in relation to self-defeating behaviors, sexual concerns, gambling problems, and excessive credit card 
spending (Atik & Yalçın, 2010). Güneri (2006) noted the prevalence of communication problems, adjustment-to 
university life, and romantic relationship issues as well as eating disorders, substance abuse, and suicidal ideation 
among college students. In another study, personal, social, and general adjustment issues were found to be prevalent 
among freshmen (Aktaş, 1997), whereas senior college students expressed higher needs for help in relation to 
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academic, social, and career issues in an urban university sample (Gizir, 2005). Senior and lower socioeconomic 
status (SES) students also indicated more depressive symptoms when compared to their counterparts (Bostancı et 
al., 2005).    
Besides year in college and SES, demographic variables of gender and grade point average (GPA) have been 
related to counseling issues among Turkish college students. Female students have expressed more personal and 
self-control difficulties (Güneri et al., 2003), whereas male students noted more concern about family issues 
(Güneri, 2006), academic, career, relational, sexual concerns, and self-defeating behaviors (Atik & Yalçın, 2010). 
Students with lower GPAs presented more academic, financial, family (Güneri et al., 2003), social, health, and 
future concerns (Voltan-Acar, 1986). In brief, Turkish college students’ needs appear to be within the general 
categories of academic, career, relational, personal, and financial issues.    
In view of these issues, female college students expressed more positive attitudes toward seeking help when 
compared to their male counterparts (Güneri et al., 2003; Koydemir-Özden & Erel, 2010; Türküm, 2005). Türküm 
(2005) observed that both feminine and androgynous gender role-oriented students had more positive attitudes 
toward seeking psychological help than masculine and undefined students. Thus, female students and/or students 
with more androgynous tendencies appeared to be more willing to seek professional help. Moreover, experience in 
receiving psychological help (Türküm, 2005) and higher social support perceptions from parents and friends 
(Koydemir-Özden, 2010) were found to be positively related to professional help-seeking behavior.  
2.1. Counseling Services in Turkish Colleges 
In 1996, Demir and Aydın presented a treatment (remedial) model of counseling that was implemented with a 
focus on growth and development issues at METU (Middle East Technical University) counseling center. 
Acknowledging the availability of emotional difficulty assessments and both short and long-term individual 
counseling for personal problems, Demir and Aydın drew attention to the neglect of services regarding vocational 
counseling, social and study skills, growth and self-actualization activities, group counseling, etc. In 2003, Güneri 
and her colleagues were able to present both prevention and remediation as the objectives of METU counseling 
model. Thus, the prevention and growth/developmental aspect of counseling services were incorporated into 
counseling practices to some extent. Güneri (2006) also presented individual counseling and emergency 
psychotherapy services as the most frequently provided psychological services at the university counseling centers 
when compared to the practices of outreach programs, group counseling and psychotherapy, evaluation of services, 
development of orientation programs, and career counseling. There has been a promising gradual increase in the 
variety of psychological services during the last fifteen years in Turkish college counseling.  
Meanwhile, the applicability of some of the classical theories to Turkish culture has been discussed by 
researchers (Mocan-Aydın, 2000; Poyrazlı, 2003). One of the most frequently used counseling approaches with 
Turkish college students appears to be Person Centered Therapy (PCT), despite incompatibilities between the 
collectivist nature of the cultural practices and individualistic emphasis of PCT interventions (Poyrazlı, 2003). 
Moreover, an integrated psychodrama and cognitive-behavioral approach was found to be effective with Turkish 
college students in decreasing cognitive distortions (Hamamcı, 2002). Nevertheless, there is still a paucity in 
Turkish counseling practices with college students in terms of theoretical conceptualizations and interventions. 
Translation of different theoretical pieces and adaptation to client profiles is deemed to be important.  
Turkish college students are expected to respond to classical and contemporary counseling approaches 
emphasizing individuality, because of the ongoing adaptation process into individualistic lifestyles, while keeping 
their emotional connectedness to significant others. DCT is considered to be one of the contemporary theories that 
might provide an assortment of interventions to counseling practices with Turkish college students. DCT and its 
theoretical assumptions are introduced in the following sections.   
3. Theoretical Background and Main Concepts of DCT 
Combining constructivist perspectives’ personal emphasis in construing personal realities and social 
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constructionists’ social interchange, DCT claims that clients construct their own worldviews and actions based on 
their previously built thoughts, behaviors, and feelings. The goal of counseling and psychotherapy is personal 
development or growth (Ivey, 1986). Starting with clients’ realities rather than counselors’ own theories, 
developmental therapy was presented as a process orientation to growth across the lifespan (Ivey & Goncalvez, 
1988).  
DCT originally draws its theory and practice roots from Platonic and Neo-Platonic philosophy and Piagetian 
thinking and studies (Ivey et al., 2005). The fundamentals of DCT’s cognitive-emotional styles are partially 
informed by Piaget’s four cognitive stages (sensorimotor, preoperational, concrete, and formal), and Plato’s four 
levels of consciousness and meaning making (the internal world of thoughts and ideas and the external world of 
behaviors and realities) (Ivey, 1986). However, originating from Plato and Piaget’s concepts, DCT has its own 
premises. Ivey and colleagues (2005) claimed that effective counseling and therapy can use these concepts to 
facilitate client growth in the here and now of the DCT interview. Moreover, DCT is presented as less hierarchical 
as there are no best or perfect forms of knowledge.  
3.1. Cognitive-Emotional Styles and Developmental Blocks 
DCT’s cognitive/emotional styles are based on the concrete and abstract worlds. The concrete world consists of 
both sensorimotor and concrete reality whereas the abstract world includes thoughts and reflections about self and 
self-in-relation to others (Ivey et al., 2005). Individuals process live events through four cognitive-developmental 
styles throughout their lives: sensorimotor, concrete, formal, and dialectic or systemic (Ivey, 1986). Sensorimotor 
style individuals are able to experience their emotions and cognitions holistically by being in the moment whereas 
concrete (or concrete operational) individuals focus on linear descriptions and stories in terms of specific details. 
Not only being able to talk about themselves and their feelings, but also about the perspectives of others, 
individual’s abstract conversations are the indicators of formal (or formal operational) style. Dialectic/Systemic 
individuals are aware of how they are affecting different systems and affected by those systems. These individuals 
are also able to integrate different perspectives to understand problems and situations. 
These cognitive-emotional styles are cyclical and most people have the capacity to function in any of these 
styles, despite each person having own preferred style that they use to process most of their life experiences. There 
may also be shifts between different cognitive-emotional styles depending on the environment and situations; thus, 
cognitive-emotional styles can be situation-specific (Ivey et al., 2005). For example, a client may prefer a dialectical 
style at graduate school whereas she prefers a concrete style at home interacting with her husband. Developmental 
blocks are considered to appear when clients experience processing difficulties with an issue or an event in one or 
more styles. Developmental blocks can be within any of the cognitive-emotional styles and impair the client’s 
functioning in relation to the particular issue. Counselors can work to remove developmental blocks horizontally 
(within a particular style) as well as vertically (movement to a different style) in the DCT model after being 
informed by DCT interview with both specific and general themes concerning the client’s difficulties.  
3.2. The DCT Interview 
DCT interview is a structured tool for counselors to recognize, understand, and process clients’ issues and 
conflicts in a validating manner. Counselors have the opportunity to shape their counseling interventions based on 
the information they obtain in the interview. Clients also gain newer perspectives around their issues and process 
their information and awareness by moving within each cognitive-emotional style facilitated by the interview 
questions. A case example of the DCT interview application to a Turkish college student with presenting 
relationship concerns is going to be described in detail in the following sections.        
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4. Case Example of a Turkish College Student Experiencing Relationship Issues 
Mehmet is a third-year male college student majoring in Textile Engineering who came to counseling with 
relationship issues. Mehmet comes from a small city in the mid-east part of Turkey. He has a strong religious family 
background and he describes his family as “traditional” and “close-knit”. He kept practicing his religion when he 
came to college, but after a while he stopped practicing. He said he feels different about religion at this point in his 
life. However, he has not been able to tell his parents about his religious doubts and he keeps practicing with his 
parents when he goes to his hometown.     
Mehmet presented relationship difficulties, especially with the opposite-sex. He described his high school 
romantic relationships as great. However, after coming to college, he started to date girls who were mostly coming 
from different socio-economic backgrounds than him and his relationships ended “rebelliously.” He presented that 
girls generally turned out to be disobedient and had no clue about what a man expects from his woman. Mehmet 
also presented that break-ups were okay, because he could not be able to introduce a girl who dresses provocatively 
and acts rebelliously to his parents. On the other hand, he also presented that “I liked each, though, I am attracted to 
women who are independent and confident; but they should be different in my hometown. My girlfriend should 
show respect to my parents and act and dress appropriately.” Mehmet presented that he needs to stop losing time 
with these girls who are not going to be appropriate for his family traditions and values, and move on to find 
someone compatible with his family.   
Mehmet described his family relationships as male-dominant. His father was mostly free in his actions in terms 
of going out at night and drinking alcohol with his friends. His mom was more at home and took care of Mehmet 
and his sister. He expressed feelings of respect about his father and admiration of his mother, since she was able to 
maintain her marriage with his father without rebelling against him. Mehmet also described confusion and 
helplessness around what will happen when he graduates from college. He presented an eagerness to find a job in a 
big city like the one he goes to college in currently. However, his father expects him to come back to his hometown 
and take over the family business.   
As a part of the intake process, the counselor introduced the goal of counseling as not telling Mehmet what was 
right or wrong; rather, the counselor helped him to gain insight about his own needs and values, how his values fit 
into and influence his relationships, and how to develop more effective strategies to cope with the differences 
between him and his parents/others. The counselor and Mehmet also discussed how the counseling process would 
have an impact on his feelings, thoughts, and actions in terms of making changes in his relationships. After the 
discussion of informed consent, Mehmet agreed to the counseling process with the goal of better managing his 
relationship difficulties.       
4.1. DCT Interview: Assessment of Cognitive-Emotional Styles and Developmental Blocks 
The counselor was able to build rapport and help Mehmet become comfortable in counseling and open up more 
in an initial couple of sessions. The counselor introduced the DCT interview to Mehmet to focus on his goal of 
gaining more insight about his relationship style and managing his inner and outer relationship conflicts better. 
Then, the counselor asked Mehmet to close his eyes, if he wants to do so, and to imagine a picture of a particular 
time he felt stressed out about one of his relationships. Mehmet described an occasion of an argument with one of 
his ex-girlfriends after a friends-gathering. Mehmet was uncomfortable with his ex-girlfriend’s dress and told her to 
cover her legs with his jacket. His ex rebelled against Mehmet’s attitude and told Mehmet that it was not his 
business.  
Once the image was described in the present-tense about what he was seeing and hearing in the moment of the 
argument, the counselor asked Mehmet what he was feeling in the moment as he described the image. Mehmet said 
“angry” because he felt “disrespected” and “not understood.” Facilitated by the counselor, Mehmet described the 
physical experience and the location of the feeling as someone sitting on his chest to choke him.  
Transitioning to the concrete part of the interview, the counselor asked Mehmet, if he could recall another time 
he felt the same way. Mehmet gave another example of a conversation with his father about his career and future 
1158  Gulsah Kemer and Jane E. Myers / Procedia - Social and Behavioral Sciences 30 (2011) 1153 – 1160 Gulsah Kemer / Procedia – Social and Behavioral Sciences 00 (2011) 000–000 
 6 
plans. His father told Mehmet that he should move back to his hometown after he graduates from college to take 
over the family business. Mehmet expressed his feelings around this conversation as being “not heard” and “not 
understood.” He went to his room after the conversation and punched his comforters to try to calm himself down. 
The next day, he did not say anything to his father, but he knew he did not want to come back to his hometown. 
Making connections in these two experiences, he appeared to blame his girlfriend and father rather than taking 
responsibility for his decisions, which suggested a possible late concrete block.  
In the formal part of the interview, he was able to identify the pattern of how he becomes frustrated and 
disappointed when other people do not understand and respect him enough. He expressed feelings of helplessness 
around this issue, because he felt he did not have a voice. He dealt with these experiences by avoiding and accepting 
what was asked of him. However, it did not solve his problems or relieve the anxiety he was. He appeared to own 
his behavior of letting other people make decisions for him by not expressing his needs and values.  
In the dialectic/systemic phase of the process, Mehmet was able to recognize that he learned unconditional 
obedience to authority that happens to be male part of relationships in Turkish culture. He described the rule he was 
operating under as “Man needs to tell his woman and kids how they should act; anybody who does not follow these 
rules is inappropriate and unacceptable.” He stated that his rule sounds very powerful and yet did not leave any 
room to compromise, which he secretly hated in his familial relationships for years; however, he did not know how 
to change it. Moreover, he presented that he knew his father wished the best for his family and that was the reason 
why he tried to make decisions for his wife and children. Mehmet appeared to be confused with multiple parties’ 
realities; none of them were truer than the other ones. The counselor asked him if he could rewrite his rule by means 
of considering all of the aspects, including his desires and the needs of others. He came up with “a person can 
express him/herself on occasions and still be able to understand and accept others’ thoughts, feelings, and actions, 
despite the incompatibilities among those.” However, Mehmet presented that it would be hard to apply this new rule 
in his life. Thus, Mehmet gained some insight through his DCT interview which would inform the counselor for 
further counseling interventions.  
4.2. The Counseling Intervention Plan and Counseling Process 
Mehmet was able to process his issue in each of the four cognitive-emotional styles. From the DCT perspective, 
the counselor concluded that he did not have sensorimotor, formal, or dialectical blocks, but Mehmet has a difficult 
time with processing the if-then thinking style, which could be considered as a late concrete block. The counselor 
also considered this to be a reflection of cultural thought-processing in terms of influence and power of others on 
one’s feelings and experiences. Despite externalization (other people were making him feel certain ways), Mehmet 
was able to take responsibility for his own perspectives and actions in the formal style part of the interview.  
In the sessions following the interview, the counselor was able to challenge the idea that Mehmet’s feelings and 
behaviors were controlled by other people. Mehmet was able to see how he had control over his own thoughts, 
feelings, and actions and that it was okay to feel responsible towards significant others. The counselor used 
cognitive-behavioral techniques of thought-stopping, recognizing dysfunctional beliefs, and replacing these beliefs 
in his relationships. He was able to understand his own thought-processing and its influence on his feelings and 
actions as much as on other people. Mehmet worked towards becoming more comfortable with his own views. The 
counselor was also able to challenge him to see from the others’ perspectives in relation with his own. As he started 
to welcome different views besides his, the counselor used some solution-focused techniques, such as the miracle 
and exception questions, to help Mehmet use his existing resources and creativity to develop new resources for the 
solutions to his difficulties in romantic relationships. He presented that he asked support from his female friends 
whenever he needed some insight and understanding. He was also able to rehearse expressing himself and progress 
towards finding happy-mediums between his and his girlfriend’s expectations. He had a hard time expressing 
himself to his father for a while, because of cultural characteristics of senior-junior respect. However, he was 
preparing himself to present his interest of pursuing graduate education to his father.   
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5. Conclusion 
Counselors might be able to find a balance between fostering individual tendencies and respecting collectivist 
feelings while working with Turkish college students. Although DCT emphasizes individualism over cultural 
expectations, adaptation of DCT is still possible. Counselors are bound ethically to value all aspects of client’s 
experiences and there may be difficult cases especially when the client comes from a system that values familial 
bonds while suffering from what they learned in those systems. The DCT model provides a balance-formulation to 
help Turkish college students with fostering and prompting recognition of multiple perspectives while being able to 
claim one’s own perspective. However, it is really important for the counselors to know where and how much to 
encourage the development of one’s own perspective while working with Turkish clients due to cultural values and 
gender-specific issues in different parts of Turkey. Counselors can also become aware of their own cognitive-
emotional styles and the influence of those on the interventions they use with their clients (Barrio-Minton & Myers, 
2008). In brief, as presented earlier, Turkish college students have been maintaining their emotional connections 
with their parents while striving for more self-actualization tendencies, and can be promoted towards wellness by 
means of DCT interventions.     
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